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How do you feel about engaging
in data analysis

Objectives

History & Efficacy for Rtl Problem Solving process (e.g., behavioral

consultation model).

Overview of the process

Practice

Implementation Guidance and Common Barriers to Fidelity of Process

[EADERSHIP e DATA EVALUATION

LTI IS A FRAMENOR 10 ENSURE SUCCESSFUL EDUCATION QU TCOMES FOR ALL STUDENTS 81 U5IIVG A DATA-BASED PROSLEM-SOLVING
PROCESS TO PROVIDE AND EVALVATE THE EFFECTTVENESS OF MULTIPLE TIERS OF INTEGRATED ACADEMIC, SERAVIOR, AND SOCIAL-
EMOTIONAL INSTRUCTION/ INTERVENTION SUPPORTS MATCHED TO STUDENT VEED IN ALIGNMENT WETH EDUCATIONAL STANDARDS.
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RA Problem Solying Model

Tilly, 2002:

* Behavioral Consultation (Kratochwill & Bergan, 1990; Sheridan et al., 1996).

* IDEAL problem-solving model (Bransford & Stein, 1984).

* Functional Analysis of Behavior/Functional Behavioral Assessment (Repp & Horner, 1999; Tilly et al., 1998).
* Scientist Practitioner Model (Barlow, Hayes & Nelson, 1984).

¢ Curriculum-based Measurement (Deno, 1995; Shinn, 1989).

* Applied Behavior Analysis (Bacr, Wolf, Risley, 1968)

* Action Research (Calhoun, 1994).

* Heartland AEA’s Problem-solving Model (Reschly & Ysseldyke, 1995). Defnathe Sosl

“What do we want students to know and

All have same 4 thematic questions: e

Analyze the Problem

Instruction/Intervention “Why sfare the desired
. Wl]at is t:he Ptﬂblem? “Isit Working?” goal(s) not occurring?”
* Why is it happening? -
* What should be done about it? Implementa lan
« Did it work? “What are we going to do about t?

limplesend the SANE Process por
NMaking Decirions at Al 3 Tietd

Define the Goal
“What do we want students to know and
be able to do?”
Evaluate the Response to Analyze the Problem
Instruction/Intervention “Why is/are the desired
“Is it Working?” goal(s) not occurring?”
Develop and

Implement a Plan
“What are we going to do about it? “

10

Overview of Problem—Soliing Rerearch:

Teams are important

. PP . (2011) Ruby, S. E, Crosby-Cooper, T.,
More training = higher levels of PS fidelity & Vanderwood, M. L.

* Higher levels of PS fidelity = better student (2006) Gravois, T. A., & Rosenfield,
outcomes S A

* Any problem-solving process is likely better than no (2005 Butns, M. I, Vanderwood,

process in use for better outcomes. M. L, & Ruby, §.
(2005) Guli, L. A.

(2004) Beavers, K. E, Kratochwill, T.
R., & Braden, J. P.

(2002) Burns, M. K, & Symington, T.

(2001) Sheridan, S. M., Eagle, J. W,
Cowan, R. J., & Mickelson, W.

(2000) Telzrow, C. E, McNamara, K.,
& Hollinger, C. L.

* Effectiveness of PS can be enhanced when
parents/caregivers are involved (CBC) & when
performance feedback is provided to teams

* Low levels of PS implementation fidelity makes
associations with student outcomes difficult

* Research on Problem Analysis is mixed

* PS can have a positive impact on reducing SPED
disproportionality

Overview o) the
Pl'obfl»w- ofj/ihf,
Process

11
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Behavioral Consultation
(“4-step” Problem Solving)
(Upah, 2008; Upah & Tilly, 2002)

nal Behavioral Assessment
(“FBA/BIP Process’)
(lovannone, et al., 2014; Van Acker, et al., 2005)

ary
Questions

Team Initiated Problem Solving Fun
ps”)

{Deno, 1989, 2005; Todd, et al., 2011)

Summary of Problem Solving Steps Across the Tiers

14

Problem

Determine f sufficient % of students are.

Determine if students:
a

expectations

PO | R LR i

ool Cl

(b) Demonstrate sufficient Tier 1 need to warrant
supplemental supports (intensity)

Investigate hypotheses about:
(1)

@ Fldel\ly of Tier 1 a:ademlc

practices.
(3) Fidelity of Tier 1 behavior

v & fidelity of
Tier1)

(2) kil deficits (low to mod)

(3) Performance deficits

(@

Determine f student(s):
(1) Are ot responding to Tier 1 or 2 (severity, or
(2) Demonstrate sufficient Tier 1 need to warrant

intensive individualized supports (intensity)

Investigate hypotheses about:
(1) Access to effective core (sufficiency & fidelity of
r 1)

(2) Sufficiency & Fidelity of Tier 2 (if applicable)
(3; Skill deficits (mod to intense)

(4) Interactions 15» Complex Interacti Behavior Intervention Plan:
management and instruction Tier 1 context. deficits and/or social/emotional behavior Plan Development and Implementation Implement Intervention: 7. Developa plan based on the assessment results.
competences within Tier 1 context. 6 ST 7 A e e 8. Select interventions based on the validated hypotheses
Plan Develop & Align with SIP (inclusive of PBIS & Rtl) Plan Options for strategic interventions: Plan Options for jntensive interventions: WHATWILLBE | T0. Develop intervention plan 8. Measure fidelity of implementation about the behavior. )
Implementation  &implement school-wide, grade-wide, o S ] (2) tandard protocol DONE? . I SR 9. Collect student perfonmnce data o Qoulicc estscariio s opinoiiy ahioredunie e
or class-wide changes with fidelity. (low analysis needed) (low analysis needed) 12. Plan to measure treatment 10. Decide if o M -"E‘:“mm;.bfm"" e
@ Adanted B ] @ Adapted | 13. Develop data-based St intended and is begmnmg i d.mcrepanﬂy P minimize th
D ) (Bt ) consequencefs) identified in the assessmen
N et e es o 6] Cusmmlzed Interventior 15, Dorclopa i plan wilh sl rovedual del i
- (in-depth analysls needed) (in-depth unaws needed) Plan Evalustion Problem Soluti E
i roblerm Solution:
Plan Evaluation  Evaluate same Tier 1 data sources in (1) Evaluate Tier 2 progress monitoring data to. (3) Evaluate Tier 3 progress monitoring data to - E“l“‘“ EpE i ] G . i possil et beagp 8 s ox prolem betuior and
lans fTier 2 Tier 3 15 T WORKING? diserepancy 1. Plan to collect fidelity data on the intervention being
working and next steps for continuous (2) Evaluate Tier 1 data sources for improvements in (4) Evaluate Tier 1 data sources for improvements in 5. E“l“"e integrity of treatment ) = Dec,de ,m.e solution has solved the problem implemented.
improvement of Tier ler 1 due to Tier 2 effectiveness for the students Tier 1 due to Tier 3 effectiveness for the students = d:dm‘{:‘: :‘I:l‘;‘:"‘""e sl sy 13. Adapt solution in response to new information 13, Livaluate the effectiveness of the intervention.

What is the problem?

Why is it happening?

What will we do?

Is it working?

15




by i the Fish or the Water?

18

Problerm Vdentijication: Guiding Questiony

1. What is our Tier 1 expectation or goal? How large is the gap

between our present
results and expectations

2. What is the current level of our students’ performances?

Gap?
3. How are others performing (Peer Comparison)? <—| Whose problem, is it?
4. What are the trends in our students’ performance patterns?
G How much of the
apr problem do we want to
take on?

5. What will be our priority (i.e., objective measurable

statement of problem to solve).

What is our success
6. Develop 1-year SMART Goal for improvement criteria

Probferm Idudilficaﬂon Overview

Purpose of this step: establish the priority for problem
solving and verify the scope of problem to be solved in

relation to goal or expectation

Outcome of this step: develop a measurable and objective
statement of the problem and a statement of goal or

expectation.

19

Tier 1 Expectation (Rule):

DMW . T‘w /. Pt'iolﬂu'l’?? 80% or more students will have no

more than 1 ODR per year.

Example 1 Example 2

N/

% of students with
0-1 ODRs

20

21
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s this a districtwide Tier 1, 2, or 3 concern in your opinio:

"Behavior” Cade Study

Differentiating between Tier 1 and Tier 2 Priorities

s this schoolwide Tier 1, 2, or 3 concern in your opinio:

23

Croup Activily Inptructiony Background: School Demographicy

Note: Enrollment information should be updated when enrollment changes by 10% or more.
* Create groups of 6-8 persons.

SCHOOL-LEVEL (AL 41480
* Find enough space to hear each other without talking over the group next to yours. SCHOOL ENROLLMENT BY RACE/ETHNICITY RACEETHNICITY FOR STUDENTS WITH IEPS
THIS INFORMATION IS REQUIRED. THIS INFORMATION IS OPTIONAL.

* Identify at least: additional members can be additional “teachers”.

Total Number of Students with an Enrollment for Indicators 4a/4b is optional
IEP (Required)

(1) Facilitator;

. ) . 47% of 46% of

(1) Note taker/Time-keeper (combined); total —*  Whie 264 [ w <« total SWD

(¢) Behavior specialist; 7 | Hispenic i Hispanic s L .
21%of Black/African American 123 e " — 17%0f

() Data specialist (e.g., school psychologist) total p ) i § = total SWD

y American Indian or Alaskan Native | 2 American Indian or Alaskan Native | 0 -
(¢) Teacher 1 — Gen ed 22% of / Asian 3 Asian 7 29% of
1) Teacher 2 — Special ed total Native Hawalian or Other Pacii = Ntive Havaian or Ot acitc . total SWD
Multi-Racial 50 Multi-Racial 12

m Healthy Core for Us = 448+ Students having

e el no more than 1 ODR and 0 Suspensions

24 25



Backgrownd: History & lmplermentation Progress
PBIS school for 9 years.

Implementation Fidelity and Progress - past years

Discipline Events and Benchmarks of Quality Score Across School Years

®Selected Outcome Type —@— BoQ Score

145.48
12461

4191 8321 4092

Outcome

20102011  2011-2012  2012-2013  2013-2014  2014-2015  2015-2016  2016-2017  2017-2018  2018-2019

Care Study Sumumary prom Tier 1

Implemented Tier 1 improvements changes for the previous year targeting

classroom disruption and inappropriate physical contact.

Sunshine elementary MET Goal 1 (50% treduction of total ODRs) for classroom

disruptions and classroom physical contact. Currently at 186 ODRs/100.
Sunshine elementary DID NOT MEET Goal 2 (50% reduction of the # of
students receiving a referral for class disruption or inapp. phy. contact).

Currently 62 students have continued ODRs for classroom disruption or classroom

physical contact.

26

30 now...Tier 1 ov Tier 29

62 students with

1 or more
ODRs for
Disruption or

28

27

Coalp of Tier 2

Prevent problems from getting worse

Early identification and support for students ‘at risk’ for not

reaching Tier 1 performance expectations

Provide evidence-based interventions with fidelity and ensute

cffectiveness based on progress data.
Provide a supports matched to needs for petforming at Tier 1

Remediation

29
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Step 1&2 - Tier 2

— Problesn (& Goal) \dentijication
- Problesm Analypis

30

GCenerally: ldentipying Shudenty o Tier 2
|nium:fgzohb R I

1. What is the expected level of behavioral performance at Tier 1?

* E.g.,, no more than one ODR for year & zero suspensions
2. Are there students who are not meeting Tier 1 performance levels?
3. Area(s) of Concern?
*  Possible function of the behavior?

*  Social Behavior only or in conjunction with academic needs?

*  Emotional/MH concerns only or in conjunction with academic or social behavioral needs?

4. Are there students with similar concerns ?

Tier2 i ific to PBIS

Step 1: Problem Identification (& Goal Setting)
w ."o 1. What s the expected level of behavior performance at Tier 17

renamor hon 00K oo
- . 2. who are not meeting Tier 1 behavior perf & e i
Tier 2 supy d, what criteria wil ide if a Tier 2
Spors?
> cmtonalatings s ominatios,attendonce) wi b conscerefor e 2.
weHtTion) TFareaeh Sident o eeing s oeormance T ot benosera) ol
health concerns or patterns exists?
e —

-

for receiving a Tier 2 group

d groupe
How will group’s problem (i.,
. e

Conduct, peer,
parents.

See Handout
Tier 2 Problem

5. What will be the SMART goal for each group of students?

Step 2: Problem i h - for 5, respectively)
. b B 6 of de Step 1 (Probl your team
Solving Guiding Sipec aeh aroup nectss
7. What evide i i be used ’s needs?

Questions
Step 3: Plan Development and Implementation
8. What evidence-based solutions or strategies will we implement to reach our goal(s) for the group?
9. wi provide to key pel implement and use the intervention with fidelity?
10. What data will we collect, how, and when for monitoring both fidelity and goal attainment (progress)?
11. What e
intervention fidelity?

Step 4: Plan Evaluation
12,15 the plan working?
1, the Tier 2ir i ing i with fidelity?
14,15 there a need to improve fidelity? If so, what?
15. What next steps will the team implement to improve results for all students in the group?

31

Problesn Vdendipi

ke ton: What injormation wiff
g,ou 'lW‘/.

Expected Level of Performance (Core Data Review)

Are there any students not responding to an effective Tier
1 (i.e., 2+ ODRs or 1 OSS/ISS)

What is the
specific problem
Screening Data Review
to be addressed? Are thete any students who need strategic support
for social-emotional or mental /behavioral health
needs?

Additional Data Review
Are there any students who demonstrate a
need for supports through anecdotal records?

32

33
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* 5 min

TEANWORK +1

* FACILITATORS OF EACH TEAM:

© PLEASE USE THE FACILITATOR GUIDE TO SUPPORT YOUR
ROLE IN THIS ACTIVITY.

 Your team will address questions 1 and 2 of the guiding questions.

34

Ihu'ZI%obﬁun/
1D Guiding
Cuertions

See Handout
Tier 2 Problem
Solving Guiding
Questions

Tier 17
«_£g, no more than 1 008, 0 suspens
& there students who are not meeting Tier 1 7
ipports? And, you if Tier 2
supports?
3. Foreach ing Tier 1 i i ional, or mental
health concerns or patterns exists?
« Eg.1concem

7 Ave there students who have common needs who could be grouped for receiving a Tier 2 group
., F P

parents.

5. What will be the SMART goal for each group of students?

6 in Step 1 (Probi ificatic team
suspect each group needs?
7. ds?

Step 3: Plan Development and Implementation
8

vl ol frthegroup?

B ill we provide
t, how,

f
10. f (progress):

11
intervention fidelity?

Step 4: Plan Evaluation
12. I the plan working?
13

er
14. I there a need to improve fidelity? If so, what?
15 il i in the group?

ity

37
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e o 00 o, oo
o0 e

-
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Tier 2 Peoblerm
D Guiding
Cuertionn

See Handout
Tier 2 Problem
Solving Guiding
Questions

Tier2
Step 1: Problem Identification (& Goal Setting)

1 is for perf Tier 17

= Eg. no more than 1 0DR; O suspensions
2 g Tier 1 behavior ¥

Tier 2 supports? And, what criteria will ide i Tier 2
supports?
- E sions,social-
Tier2.

3. For each student not meeting Tier 1 |, or mental

‘health concerns or patterns exists?

£g,1
vior concerns vs. e concerns; concerns with relating with others vs.self: etc.
vere students who have common. ‘Who could be grouped for receiving a Tier 2 group

[z 3 )

Conduct, peer,
parents.

5. What will be the SMART goal for each group of students?

suspect each group needs?
5 “

Step 3: Plan Development and Implementation
8 What evid i i » goal(s) o the group?
E) Pprovide  fidelity
10 i how, it i
o o ‘
intervention fidelity?
Step 4: Plan Evaluation
12.Is the plan working?
& workdn i iy

14.1s there a need to improve fidelty? I so, what?
1. improve results for all students in the group

3/20/23
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Step 2 -
Problesm

46

10



Problesm Analysiy Overview

© Purpose of this step: To identify valid

reasons for why a problem is happening to

inform intervention design and delivery.

© Outcome of this step: Identify valid

hypotheses for use in developing strategies or

actions to improve student outcomes.

Problery Analydis af Tiers 2:
How much analybiy iy needed?

Standard Protocol
Intervention

Blended Protocol Individualized

Intervention Intervention

* Requires little to * Requires some * Requires intensive
no additional moderate analysis analysis
analysis beyond (hypothesis testing) (hypothesis
Problem * Adapt existing testing)
Identification evidence-based, ¢ Create a customized
* Identify needs and packaged package of different
provide evidence- interventions to evidence-based
based, ready-to-use, ensure match to strategies
packaged students’ needs intervention plan
intervention matched to students”
matched to need. needs

47

49

® e ®%es 000,00 °0

48

Ecological Factors
(Comprehensive Inclusion of Hypotheses)

Ecological Examples
ctor

Collaborative decision making; order & discipline; parent involvement; staff dedication to
School student learning (e.g., beliefs); physical structure; established procedural routines;
Climate recognition for positive behavior; school pride & student involvement, continuous
improvement culture, etc.
Teacher-student relationships - expectations; mentoring, encouragement
Family-child relationships - parenting style & involvement in child’s education
Peer relationships - interpersonal skill development; support group network
Each - opportunities for positive or negative social reinforcement

Relationships

Instructional planning, management, delivery, and evaluation practices; opportunities for
feedback (positive or negative reinforcement; extinction; DRO, etc.); hierarchy of skills focus

for deep vs. surface learning.

Instruction

Match of content with student skills and culture; opportun

Curriculum
Alignment with education standards for promotion/graduation

Classroom management and arrangement; predictable classroom routines; home-school
collaboration & congruence of performance expectations; enriched and engaging activities,
recognition for positive behavior/acad performance

Instructional
Environment

Skills or abilities, physical (e.g., vision impaired) and neurological factors (e.g., ADHD; TBI),

Learner
developmental history, nutritional experiences, motivation (attention or escape/avoid)

Efficiency of resource allocation to provide supports matched to needs; supports for fidelity
of instruction/interventions; scheduling systems, teaming and student grouping structures,
education service delivery methods (e.g., tiered system of supports)

School
Organization

50
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LESSON IMPACTS

LESSON DELIVERY

LESSON PLANNING

PEDAGOGY
EXPECTATIONS

RELATIONSHIPS

51

Student Outcome or

Tier 1
Variables
(Hypotheses)

Why wasn T Tier 1 enowgyh?
* Access to effective core?
* Skills deficits?
* Performance deficits?

* Interactions between academic deficits and
social/emotional behavior competencies within Tier 1

context?

EXPANDED DEFINITION
OF STUDENT SUCCESS

N LIFE

1D Guiding
Cuertions

See Handout

Questions

Tier 2 Problesm

Tier 2 Problem

Step 1: Problem Identification (& Goal Setting)
1

of behavior perf Tier 17

«  £g, no more than 1 0DR; O suspensions.

3 fer 1 behavior p i i
would benefit from Tier 2 supports? And, what criteria will you use to decide if @ student needs Tier 2

5

supports?
For each ing Tier 1 ional, or mental
health concerns or patterns exists?

£4. 1 concen

i i et
g a Tier 2 group
)?
Conduc, e,
parents.

What will be the SMART goal for each group of students?

Solving Guiding

Protocol h spectively)
6 inStep 1 team
suspect each group needs?
7. s needs?
Step 3: Plan Development and Implementation
8 ol to reach our goal(s) for the group?
o il we provi o o i fon with fdelity
10, collect, how, ) (progress)
1.
intervention fidelity?
Step 4: Plan Evaluation
12. I the plan working?
1, the
14. I there a need to improve fidelity? If so, what?
15, i pr the group?

53

52

3/20/23
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~\AWARE

Types olhlntwvmﬂom v Behavior or
Nental Heallth at Tier

Co'rhp‘l‘ét'e f\/lentéi ‘H‘ea‘lth

* Social-emotional learning programs
* Mental or behavioral-health programs

+ Counseling/T'herapy

e sutacin sungsac NG e e

* Social Skill programs

Pt e

of codence-based pracicsto prowote complee mentalhealh. Contact s at:
Nl R P Mok, NA Kl MW D b, MES
i g o

* Restorative Practices =

* Trauma-Informed Care Interventions
+ Classroom management

« Interventions for Executive Functioning (e.g., Programs for ADHD)

Step 3 -
Plan
Developrment

60

Plan Development & Implementalion Overview

© Purpose of this step: To use valid -

hypotheses for developing actions to

”remove” the barriers identified in Step 2.

the
© Outcome of this step: Comprehensive, P\QV\?

detailed plan of actions is developed, and

all members trained to facilitate plan use

4
What's

63

62

.
.
.
.
o
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.

3/20/23
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Tier2 i i paIs

Student Progress

Student Progress

Student Progress

Tiex 2 Problesn
D Guiding
Cuertiony

See Handout
Tier 2 Problem
Solving Guiding
Questions

Step 1: Problem Identification (& Goal Setti
1. What s the expected level of behavior performance at Tier 17

= Eg., no more than 1 ODR; O suspensions
2. Are there students who are ot meeting Tier 1 behavior p for you thir
would benefit from Tier 2 supports? And, what criteria will you use to decide if a student needs Tier 2
supports?
. kg more 005, ! -
3. For each student not meeting Tier 1 what ic fonal, o mental

health concerns or patterns exists?
£g.,1concemn s,

v, others vs.self; etc.

who needs o Tier 2 group
interventions? How will you define each group’s problem (i, “problem statement”)?

Conduct, peer,
parents.

5. What will be the SMART goal for each group of students?

oals)

“Positive” “Questionable” “Poor”
(Is meeting, or will meet goals) | (Improved, but unlikely toreach | (No improvement over baseline;
I Will not reach goals)

Fidelity of
Implementation
“High”

Step 2: Probl i Protocol h- tudents ctively)
6. Based on sources of Step 1 (Probi J
suspect each group needs?
7. What evie i ic be used to ad h group’s needs?
e

3
8 What evidence-based solutions or strategies will we implement to reach our goal(s) for the group?
9 will p use with fidelity
10. What data will we collect, how, and when for monitoring both fidelity and goal attainment (progress)?
11. what e spon:

intervention fidelity?

Step 4: Plan Evaluation
12,15 the plan working?
1, fently s the Tier i ing i fidelity
14,15 there a need to improve fidelity? If so, what?
15. What next steps will the to improve results fo in the group?

Fidelity of
Implementation
“Low”

65

In which box(es):

Do we decide
to
“discontinue”
the plan and
start over?

Are we NOT
able to
determine
what impact
the planis
having?

Plan

Step 4 -

Biafuation

66

67

Plan Bvaluation Overview

Purpose of _this step: 'To use valid

hypotheses for developing actions to

”remove” the barriers identified in Step 2.

Outcome of this step: Comprehensive,

detailed plan of actions is developed, and

all members trained to facilitate plan use

68

3/20/23
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“USE DATA™ VS, “USED BY THE DATA®

“MANY OF THESE [SCHODL] IMPROVEMENTS WERE POSSIBLE BECAUSE TEACHERS TRUSTED THAT DATA WERE USED
OR SCHOOL LM PROVEMENT. THIS 15 IMPORTANT IN LLGHT OF RESEARCH THAT SHOWS TEACHER SUSPLCTON OF
DATA (INGRAM, ET AL, J00Y); PRINCTPALS TN THIS STUDY ENSURED THAT DATA WERE USED FOR DIAGNOSTIC
PURPOSES THAT WERE SEEN BY TEACHERS AS BENEFTCTAL AND NON-THREATENING. WE MAY CHARACTERLZE THTS BY
SUGGESTING THAT PRACTLCE WAS IMPROVING BECAUSE THESE SCHOOLS WERE HELPING TEACHERS USE DATA RATHER

THAN BF USED BY DATA”
+ WAAMAN, 1. C. & STRINGTIELD, . (J0DE). TECANOLOGY-SUPPORTED INVOLVEMENT OF ENTIRE FACULTLES N ESAMINATION OF
« STUDENT DATA FOR INSTRUCTLONAL IMFROVEMENT. AMERICAN JOVRAMAL O EDVCATION, JEZ, K51,

Stey n Problem Identification (& Goal smlvu)
Tier 2 Problesm ommacr s
ID G TS 1) 2. mmm?..";m‘a‘,’”‘:m tin qut um ior pevfwmmmrpecmﬂomfn whomyoum!k
uiding . v
Qmﬂom 3 ;:;;t(h rude nln':::gn“z or mental
L . self etc.
4 iving a Tier 2 group
i i i i.e., “problem statement”)?
e
See Handout
. 5. What will be the SMART goal for each group of students?
Tier 2 Problem
Protocol spectively)
Solving Guiding il
. 7 i
Questions
Step 3: Plan Development and Implementation
8. What evide i jes wil to reach our goal(s) for the group?
9 pr Yy '
10 i t, how, for monitori i inment (progress)?
. Whatdatowi we o ata
intervention fidelity?
Step 4: Plan Evaluation
12 Is the plan woM ing?
14 Is thes reaneedru:mpmveﬁd Iry? If so, what?
it - thearous?
P Solvi
rob(esm doliing
»
Implementalion
Guidance
& Common Barriers to Address

72

3/20/23
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Burny et al., 2009

“ALTHOUGH SUFFICTENT PHILOSOPHICAL AND EMPIRICAL EVIDENCE SUPPORTS THE VALLDLTY
OF THE PROBLEM-SOLVING TEAM THEORETLCAL CONSTRUCT (6., BURNS, VANDERWOOD, & RUBY,
2005) AND EFFLCACY WITHIN WELL CONTROLLED UNTVERSITY-BASED STUDLES (£6., BURns &
SYMINGTON, 2002), IMPLEMENTATION INCONSTSTENCLES HAVE PREVENTED WIDESPRE
EFFECTIVENESS."

BURNS ET AL, 2009

Ruby, et af., 201

“TTTS CLEAR FROM OUR TWO STUDLES THAT TRATNING, WHETHER T7 TS THE TYPLCAL
DISTRICT MODEL...OR MORE INTENSIVE SUPPORT PROVIDED BY UNTVERSITY FACULTY,
15 NOT SUFFLCLENT IN SETTINGS THAT HAVE NOT CREATED A CULTURE OF PROBLEM

SOLVING.”

(P6. 251)

73

Ovmw 0‘! ‘MPMM m System variables to

support fidelity of
/ Problem-Solving
/ process fidelity.

Enabling
Contexts

Implementation Science overview clip: 5 mins

s

Effective
Practice

Effective
Implementation

/ Improved
Problem Solving Outcomes
Process as an

“evidence-based”
process that requires
its own fidelity of use

75

74

3/20/23
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https://hml.fpg.unc.edu/Player/41732426

GROUPS THAT APPROACH SUCCESS OR AVOLD FATLURE

; g AVOID FATLURE
APPROACH SUCCESS

78

What iy a School-Based Leadership Team?

© Measuring implementation progress & fidelity
«Organizational Problem Solving
School Improvement Planning

e Distributed Leadership
System s Coachin. g Al hands on deck approach
o] caders as coaches; Coaches as leaders
«NOT a one time event...but ongoing process of meeting teacher needs
Staff B lly-Il’l « Focus on buy-in within context of existing responsibilities

Effective

T . P . « Foundation for effective data-based decision-making
caming Practices

Data-based « More than software or data systems; infrastructure for access & use
e Data culture is key

Decision-Making o Structured problem solving process

Leaderdhip & Competency Drivers

* Vision, focus, consistent * Effective interpersonal

message of communication

implementation * Data-based problem-solving

" Focus on schools * Content Knowledge

* Relationships based on
respect & shared

responsibility

* Team Facilitation
* Supportive leadership
* Provide PD

* Evaluate impacts

* Expert problem-solving

* Investment in PD

79

Compelency Driver: "Systemns Coaching”

Leaders who Coach (with data)

(State) Leaders...as
I coaches...as leaders
Leaders who Coach (with data)
(District) N

!

Leaders who Coach (with data)

incipals &
(P(r:ggc ess) I

Leaders who Coach (with data)
(Teachers)

@ Students & Parents

80
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Coaching, Performance Feedback,
Professional Evaluations while
Leader addressing system bartiers for
Announcements, sustainable use
Conferences,
Periodicals
AWARENES:! ACQUISITIO FLUENCY GENERALIZATION
YOU ARE HE.
Training, Practicing Practicing Consistency
Workshops & “correct” with different & high
Seminars skills with settings, fidelity over
high density cases, times, time; aligned
of feedback etc.; with
Feedback professional
conditional evaluations

82

FORCES AFFECTING TEAM PRODUCTIVITY
(STMON & AGAARAN (137 J000):KURT Lewnn (195)

Team Constructs Communication Patterns
or Profiles
P ——

P
iy
- .

(//W/[M SOLVING PROCEDURES FROVIDE
STRUCTURE -4 PATH T0 F0LLOW

Open or relatively low threshold

Problem Solving
Tﬁy

INFORMATION

...vs. too open or too closed

FOLLOW THE DATA!!

Dijjerent People Respond to Change Dijjerentiy

Managing Complex Change

‘Visim ‘+‘ Skills ‘+

X Action —
Incennves‘ + Resource% +[ Plan | —

Change
- + +’W +|m‘ +ﬁ = Confusion
+- + | mncemves | + | Resources] +_“Ffn = Anxiety
++ -+ + = Resistance

|V'sim ""[ Skills |+

i +- + = Frustration
[ |+ |+ fomete] +[iored + B = Faisostants

Adapted from Knoster, T.
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Team Boundaries

INFORMATION

84

Dijjerent Pecple Have Dijjerent Types o Concerns

IS THERE ANYTHING
ELSE THAT’S BETTER

REFOCUSING §

COLLABORATION §
CONSEQUENCE [
MANAGEMENT [

Stages of Concern
(CBAM; Hall & Hord,
2006)

IT’S WORKING FINE, BUT
HOW DO OTHERS DO IT?

IS THIS WORTH IT?
IS IT WORKING?

HOW CAN | MASTER THE
SKILLS AND FIT IT ALL IN?

HOW DOES THIS IMPACT ME?
WHAT’S MY PLAN TO DO IT?

HOW DOES IT WORK?

Implications for matching
PD

PERSONAL
to adult learner needs

INFORMATION &
AWARENESS B

WHAT IS IT?

85
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Thank You!

Enjoy the rest of the Conference.

Enjoy Jacksonville.

Travel home safely!

Brian Gaunt, PHD
beaunt@usf.edu
University of South Florida
19 annual International Conference

On Positive Behavior Support

3/20/23
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