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Introduction



What do teachers need to do/manage every day? 



What do teachers need to do/manage every day? 



GO

Why support 
students’ social-

emotional-
behavioral (SEB) 

skills in the 
classroom?

What are the key 
SEB practices?

How do I know if 
I’m doing them?

How 
do I know 

if I’m 
impacting 
student 

outcomes?



Social

Emotional

Behavioral

https://www.psychologytoday.com/us/blog/promoting-student-well-being/202008/4-questions-ask-now-in-preparing-your-child-school

SEB described by Dr. Sandy Chafouleas

How we connect

How we feel

How we act

What does social-emotional-behavioral (SEB) mean?



Why do we talk so 
much about Tier 1?





Why use SEB supports?

Student Benefits

Teacher Benefits

School and Community Benefits

Current Context



Benefits of Relying on the Research

ALL Students Teachers

● academic outcomes
● prosocial outcomes
● life outcomes

● increased job satisfaction 
● reduced burnout
● decreased attrition rates

Hulac & Briesch, 2017



Summarizes evidence-based, positive, 
and proactive practices that support and 

respond to students’ social, emotional, and 
behavioral (SEB) needs in classrooms.

Supporting and Responding to Students’ SEB Needs



Create Positive 
Teaching and 
Learning 
Environments

Actively Promote 
SEB Growth

Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Student 
Outcomes and 
Use Data to 
Guide Response







➔What is your key 
takeaway from this 
section?

➔What is one specific way 
you will apply this 
information in your 
setting?



GO

Why use positive 
behavior support 
practices in the 

classroom?

What are the key 
practices?

How do I know if 
I’m doing them?

How 
do I know 

if I’m 
impacting 
student 

outcomes?



Create Positive 
Teaching and 
Learning 
Environments

Actively Promote 
SEB Growth

Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Student 
Outcomes and 
Use Data to 
Guide Response



Arrange furniture for smooth traffic 
flow by teachers and students

Maintain neat, orderly, accessible 
instructional materials for all students

Consider unique student needs and 
ensure accessibility

Post visuals to support critical content 
and reflect diversity of classroom 
community

Create Positive 
Teaching and 
Learning 
Environments

Design a Safe 
Environment

Establish Positive 
Connections

Develop Predictable 
Routines

Define and Teach 
Positive Expectations

Plan Relevant 
Instruction



Engage in purposeful communication 
with students and families

Build in regular opportunities for 
positive connection throughout the 
year
Use formal and informal approaches 
to learn about students and their 
learning histories, identities, and 
preferences

Authentically engage families as 
partners in learning

Create Positive 
Teaching and 
Learning 
Environments

Design a Safe 
Environment

Establish Positive 
Connections

Develop Predictable 
Routines

Define and Teach 
Positive Expectations

Plan Relevant 
Instruction

What 
does 
this 
look 
like for 
you?



Establish a predictable 
schedule and clear 
procedures for each activity 
and transition

For each routine/procedure:
• Post steps to promote 

independence
• Teach explicitly
• Practice regularly and reteach 

frequently
• Provide specific feedback on 

student use

Create Positive 
Teaching and 
Learning 
Environments

Design a Safe 
Environment

Establish Positive 
Connections

Develop Predictable 
Routines

Define and Teach 
Positive Expectations

Plan Relevant 
Instruction



Create Positive 
Teaching and 
Learning 
Environments

Design a Safe 
Environment

Establish Positive 
Connections

Develop Predictable 
Routines

Define and Teach 
Positive Expectations

Plan Relevant 
Instruction

Teach SEB skills as 
explicitly as you teach 

academic skills!
Teach SEB skills as 

explicitly as you teach 
academic skills!



1. SOCIAL SKILL ROUTINES

3.  BEHAVIOR EXAMPLES



This brief provides guidance for 
creating and using a classroom 

teaching matrix to explicitly 
identify, define, and teach 

predictable classroom routines, 
positive classroom expectations, 
and critical social, emotional, and 

behavioral (SEB) skills.
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Choose 1 box or column of 
your matrix and draft a sample 

lesson plan
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Ensure instructional materials and 
activities celebrate diversity of 
students and families

Consider various dimensions of each 
activity (e.g., difficulty, duration of 
task, choice, communication needs)

Plan differentiation to meet the needs 
of all learners

Create Positive 
Teaching and 
Learning 
Environments

Design a Safe 
Environment

Establish Positive 
Connections

Develop Predictable 
Routines

Define and Teach 
Positive Expectations

Plan Relevant 
Instruction



Create Positive 
Teaching and 
Learning 
Environments

Actively Promote 
SEB Growth

Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Student 
Outcomes and 
Use Data to 
Guide Response



Actively Promote 
SEB Growth

Engage Students in 
Relevant Learning

Foster Positive 
Relationships

Prompt and Supervise 
SEB and Academic 

Skills

Provide Specific 
Feedback 

(> 5+ : 1- Ratio)

Consider Other 
Response Strategies

● Explicit Instruction 

● Differentiation

● High rates of varied 
opportunities to respond (OTRs)



Opportunity to Respond 

● Educator behavior that solicits (i.e.., 
requests, occasions) an academic response

● OTRs may request verbal, gestural, 
written, or other response modalities

● OTRs may be delivered to an individual or 
a group of students (including a whole 
class)



Gage, N., Scott, T. M., & Hirn, R. G., & MacSuga-Gage, A. (2018). The relationship between teachers’ implementation of classroom management practices and 
student behavior in elementary school. Behavioral Disorders, 43(2), 302-315.

TARGET

N=                 6,730 (E)                        1,544 (M)                         1,983 (H)



Opportunity to Respond 

1. Besides random calling on 
students, write down 1 
way you engage students 
during instruction.

1. Stand up when you are 
done.



Examples of OTRs

Computer Assisted 
Instruction

Class-wide Peer 
Tutoring

Guided 
Notes

Response 
Cards

Electronic 
Clickers

Non-Verbal 
Responses

Choral 
Responding

Explicit, Direct
Instruction



Instructional Practices and Student Outcomes
Typical 

Average rates of:
• positive feedback
• OTRs
• % of time teaching
• negative feedback

Above Average 

High rates of:
• positive feedback
• OTRs
Average rate of
• % of time teaching
• negative feedback

Low Interactions

Low rates of: 
• positive feedback
• OTR’s
Average rates of:
• % of time teaching
• negative feedback

Low Rates 

Below average rates of: 
• positive feedback 
• OTRs
Very low % of teaching time
High rates of negative feedback

Students are:
• 27% more likely 

to be off task
• 67% more likely 

to be disruptive

G
age, N

., Scott, T. M
., &

 Hirn, R. G
., &

 M
acSuga-G

age, A. 
(2018). The relationship betw

een teachers’ im
plem

entation of 
classroom

 m
anagem

ent practices and student behavior in 
elem

entary school. Behavioral Disorders, 43(2), 302-315.



(Haydon et al., 2010)

Individual

Choral

Mixed

Mixed opportunities to respond (OTRs) 
were generally associated with: 

• lowest rates of disruption
• lowest rates of off-task
• highest active responding



https://intensiveintervention.org/intensive-
intervention-features-explicit-instruction

https://www.youtube.com/watch?v=l0I02o
_YLnM&feature=youtu.be

Additional Resources

Anita Archer Explicit Instruction

https://intensiveintervention.org/intensive-intervention-features-explicit-instruction
https://intensiveintervention.org/intensive-intervention-features-explicit-instruction
https://www.youtube.com/watch?v=l0I02o_YLnM&feature=youtu.be
https://www.youtube.com/watch?v=l0I02o_YLnM&feature=youtu.be
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Actively Promote 
SEB Growth

Engage Students in 
Relevant Learning

Foster Positive 
Relationships

Prompt and Supervise 
SEB and Academic 

Skills

Provide Specific 
Feedback 

(> 5+ : 1- Ratio)

Consider Other 
Response Strategies



POSITIVE GREETINGS AT THE DOOR



What might this 
look like in your 

setting?



Actively Promote 
SEB Growth

Engage Students in 
Relevant Learning

Foster Positive 
Relationships

Prompt and Supervise 
SEB and Academic 

Skills

Provide Specific 
Feedback 

(> 5+ : 1- Ratio)

Consider Other 
Response Strategies
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Actively Promote 
SEB Growth

Engage Students in 
Relevant Learning

Foster Positive 
Relationships

Prompt and Supervise 
SEB and Academic 

Skills

Provide Specific 
Feedback 

(> 5+ : 1- Ratio)

Consider Other 
Response Strategies

Behavior-specific praise (BSP) gives students 
specific, positive verbal feedback indicating 
approval of social or academic behavior
● A description of a desired Behavior 
● Specific to the student or class
● A positive Praise statement

Brief specific corrections:
● briefly signal the error

● quickly redirect to the contextually appropriate skill

● provide an opportunity to practice with feedback

● are delivered privately in a calm and supportive 
manner



Teacher praise rates

Student engagement and on-task behavior

Disruptive behavior from students

(e.g. Caldarella et al., 2020; Cook et al., 2017;  Reinke et al., 2016) 

As teacher praise rates increase, 
student outcomes improve!

Provide more
acknowledgement
than corrections.

Strive for  >5+ : 1-



During educator-directed instruction, 
a student raises her hand.  

The educator says,
“Thank you for raising your hand.”

It’s a positive verbal statement that occurs immediately 
after and specifically names the expected behavior. 

Examples or Non-Examples
Is this an Opportunity to Respond?

Let’s Play!



Examples or Non-Examples
Is this an Opportunity to Respond?

Let’s Play!

A student enters the class during educator-directed instruction; 
the student quietly walks to his seat. 

The educator gives the student a “thumbs up” to recognize the 
quiet entry. 

This is general and non-verbal.  



Examples or Non-Examples
Is this an Opportunity to Respond?

Let’s Play!

During educator-directed instruction, one student is poking 
and attempting to talk with another student, who responds 

by showing the class “quiet symbol.”  
About 1 min later, the educator looks at a second student, 

smiles, and says “good job.” 

This is general and clearly not contingent.  



A student enters the class during educator-directed 
instruction; the student quietly walks to his seat. 

The educator walks over to the student and whispers, 
“Thank you for coming in the room quietly.”

It’s a positive verbal statement that occurs immediately 
after and specifically names the expected behavior. 

Examples or Non-Examples
Is this an Opportunity to Respond?

Let’s Play!



Phones belong in 
backpacks during class.

Raise your hand instead 
of calling out.

Follow up 
with praise!

Brief Specific Corrections



Provide more
acknowledgement for 

contextually appropriate 
behaviors than corrections 

for contextually 
inappropriate behaviors

Strive to maintain 
at least 

>5+ : 1- ratio

Positive Interactions =

• Behaviorally specific feedback as to what 
the student did right (contingent)

• Smile, nod, wink, greeting, attention, 
hand shake, high five (non-
contingent/relationship building)

Negative Interactions =

• Non-specific behavioral corrections

• Ignoring student

• Reprimands
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Actively Promote 
SEB Growth

Engage Students in 
Relevant Learning

Foster Positive 
Relationships

Prompt and Supervise 
SEB and Academic 

Skills

Provide Specific 
Feedback 

(> 5+ : 1- Ratio)

Consider Other 
Response Strategies

Adopt procedures that:

celebrate, acknowledge, and reinforce (increase) 
use of SEB skills, academic skills, and 
contextually appropriate behavior
● group contingency
● token economy

prevent or respond instructionally, respectfully, 
and supportively to SEB errors, academic errors, 
and contextually inappropriate behavior
● non-contingent reinforcement
● differential reinforcement
● self-management



➔What is your key 
takeaway from this 
section?

➔What is one specific way 
you will apply this 
information in your 
setting?





GO

What are the key 
SEB practices?

How do I know if 
I’m doing them?

How 
do I know 

if I’m 
impacting 
student 

outcomes?

Why support 
students’ social-

emotional-
behavioral (SEB) 

skills in the 
classroom?



Create Positive 
Teaching and 
Learning 
Environments

Actively Promote 
SEB Growth

Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Student 
Outcomes and 
Use Data to 
Guide Response



Knowing is one thing, doing is another.



Systems to Support Teachers

The most effective PD is:

● Continuous
● Collaborative
● Embedded as part of the job
● Combined with coaching 

○ Observation
○ Data Collection
○ Performance Feedback



What can we do when these 
systems are not our reality?

Self Assessment!



Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Educator 
Implementation

If data indicate 
implementation 

challenges...

Provide Training, 
Coaching, and 

Feedback



Self-Assess 
Implementation

Priority for 
Action 

Planning



Why? What? Who? When? What Else?



A Process for 
Self Assessment



A Process for 
Self Assessment



Self Assessment: Data Collection

● Paper-based options
○ Frequency and duration blank templates linked in this article (article -

bit.ly/39attBi; direct link to OSF materials - https://osf.io/crua3/)
○ Tallying on masking tape/post-it note/lesson plans
○ Moving coins/slips of paper/paper clips between pockets
○ Create graphs to monitor over time

http://bit.ly/39attBi
https://osf.io/crua3/


Self Assessment: Data Collection

● Electronic options
○ School-wide Observation and Analysis (SCOA; Anderson, 2012)

■ Only available for iOS
■ Pre-loaded teacher and student behaviors; can add own behaviors
■ Frequency and duration available
■ Geared towards larger-scale use, but works for single users

○ Be+ (University of Oregon Digital Press, 2020)
■ iOS and Android
■ Currently only supports frequency data collection
■ Pre-loaded and user-defined behaviors
■ In-app graphing across observations
■ Can use as self-prompting tool



Self Assessment: Identifying Our Needs



Classroom 
Management 
Self Assessment
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Classroom 
Management 
Self Assessment
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A Process for 
Self Assessment



Self Assessment: Evaluate Data

Just like when we work with students, we can make different 
decisions based on our data.

● Maintain the plan
● Strengthen or add supportive components to the plan
● Fade the plan



Monitor Fidelity and 
Use Data to Guide 
Implementation

• Monitor Educator 
Implementation

• Provide Training, 
Coaching, and 
Feedback

Supporting and Responding to Educators’ 
Classroom PBIS Implementation Needs: Guide to 

Classroom Systems and Data

This guide provides updated 
guidance on how to (a) develop 
systems to support educators’ 

implementation of evidence-based 
classroom practices and (b) use data 

to guide the development of 
implementation supports.

Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Educator 
Implementation

If data indicate 
implementation 

challenges...

Provide Training, 
Coaching, and 

Feedback



A Process for 
Self Assessment



Self Assessment: Action Planning

● Critical components
○ Why?

■ Identified via self-assessment
○ What?

■ Specific implementation steps
○ Who?

■ Implementer(s)
○ When?

■ Dates for monitoring and reviewing data
○ What else?

■ Notes and additional details
■ Criteria for meeting goal and fading plan
■ Criteria for changing action steps



Action Planning Example

Why?
(Priority)

What?
(Action steps to enhance implementation)

Who?
(Implementer)

When?
(Due date)

What else?
(Notes or additional details)



Action Planning Example

Why?
(Priority)

What?
(Action steps to enhance implementation)

Who?
(Implementer)

When?
(Due date)

What else?
(Notes or additional details)

● I rated item 2.1 
as partially 
implemented 
and an high 
priority for 
improvement (2.1 
- I use explicit 
instruction, with high 
rates of varied 
opportunities to 
respond, to engage 
students in relevant 
learning)



Action Planning Example

Why?
(Priority)

What?
(Action steps to enhance implementation)

Who?
(Implementer)

When?
(Due date)

What else?
(Notes or additional details)

● I rated item 2.1 
as partially 
implemented 
and an high 
priority for 
improvement (2.1 
- I use explicit 
instruction, with high 
rates of varied 
opportunities to 
respond, to engage 
students in relevant 
learning)

● Use at least 10 OTRs during 
large-group math instruction every 
day.
○ Pick 2 types of group OTRs to 

use each lesson (e.g., choral 
response, whiteboards, 
response cards, thumbs 
up/down).

○ Plan out specific questions to 
ask within lesson.

○ Track with check marks using 
printed lesson summary.

● Goal met:  get check towards 
coffee stop (5 checks = coffee)

● Goal not met:  reflect on what 
planned OTRs did not happen; 
revisit plan for next lesson



Action Planning Example

Why?
(Priority)

What?
(Action steps to enhance implementation)

Who?
(Implementer)

When?
(Due date)

What else?
(Notes or additional details)

● I rated item 2.1 
as partially 
implemented 
and an high 
priority for 
improvement (2.1 
- I use explicit 
instruction, with high 
rates of varied 
opportunities to 
respond, to engage 
students in relevant 
learning)

● Use at least 10 OTRs during 
large-group math instruction every 
day.
○ Pick 2 types of group OTRs to 

use each lesson (e.g., choral 
response, whiteboards, 
response cards, thumbs 
up/down).

○ Plan out specific questions to 
ask within lesson.

○ Track with check marks using 
printed lesson summary.

● Goal met:  get check towards 
coffee stop (5 checks = coffee)

● Goal not met:  reflect on what 
planned OTRs did not happen; 
revisit plan for next lesson

● Me



Action Planning Example

Why?
(Priority)

What?
(Action steps to enhance implementation)

Who?
(Implementer)

When?
(Due date)

What else?
(Notes or additional details)

● I rated item 2.1 
as partially 
implemented 
and an high 
priority for 
improvement (2.1 
- I use explicit 
instruction, with high 
rates of varied 
opportunities to 
respond, to engage 
students in relevant 
learning)

● Use at least 10 OTRs during 
large-group math instruction every 
day.
○ Pick 2 types of group OTRs to 

use each lesson (e.g., choral 
response, whiteboards, 
response cards, thumbs 
up/down).

○ Plan out specific questions to 
ask within lesson.

○ Track with check marks using 
printed lesson summary.

● Goal met:  get check towards 
coffee stop (5 checks = coffee)

● Goal not met:  reflect on what 
planned OTRs did not happen; 
revisit plan for next lesson

● Me ● Collect 
and enter 
data daily

● Review 
data with 
assistant 
teacher 
after 2 
weeks



Action Planning Example

Why?
(Priority)

What?
(Action steps to enhance implementation)

Who?
(Implementer)

When?
(Due date)

What else?
(Notes or additional details)

● I rated item 2.1 
as partially 
implemented 
and an high 
priority for 
improvement (2.1 
- I use explicit 
instruction, with high 
rates of varied 
opportunities to 
respond, to engage 
students in relevant 
learning)

● Use at least 10 OTRs during 
large-group math instruction every 
day.
○ Pick 2 types of group OTRs to 

use each lesson (e.g., choral 
response, whiteboards, 
response cards, thumbs 
up/down).

○ Plan out specific questions to 
ask within lesson.

○ Track with check marks using 
printed lesson summary.

● Goal met:  get check towards 
coffee stop (5 checks = coffee)

● Goal not met:  reflect on what 
planned OTRs did not happen; 
revisit plan for next lesson

● Me ● Collect 
and enter 
data daily

● Review 
data with 
assistant 
teacher 
after 2 
weeks

● Track until goal is met for 10 
consecutive days

● Check twice per week after goal 
is met

● If 10 consecutive days is not met 
after 4 weeks, consult with 
mentor
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Main Ideas

● If you want to improve your use of strategies and there is a lack of systems in 
place to support that, you can use self assessment as an alternative.

● The overall process is the same as we use with students and as coaches use 
with teachers, but you act as the agent of change for your own behaviors.

● If you can action plan for Tier 1 strategies, you can also action plan for more 
intensive strategies.



➔What is your key 
takeaway from this 
section?

➔What is one specific way 
you will apply this 
information in your 
setting?



GO

What are the key 
SEB practices?

How do I know if 
I’m doing them?

How 
do I know 

if I’m 
impacting 
student 

outcomes?

Why support 
students’ social-

emotional-
behavioral (SEB) 

skills in the 
classroom?



Create Positive 
Teaching and 
Learning 
Environments

Actively Promote 
SEB Growth

Monitor Fidelity 
and Use Data to 
Guide 
Implementation

Monitor Student 
Outcomes and 
Use Data to 
Guide Response



What are the key considerations for monitoring 
student outcomes? 

Operationally define student outcomes (behavior/skill) in observable, 
measurable, and specific terms 

Select the appropriate data collection strategy, given features of the 
behavior/skill and context

Disaggregate data by subgroup (race/ ethnicity, gender, language status, 
disability status) to monitor equitable outcomes 

Review outcome data to determine whether students are (a) engaging in 
SEB and academic skills and contextually appropriate behavior and/ or (b) 
showing on-going SEB needs and contextually inappropriate behaviors



Operationally define student outcomes (behavior/skill) in observable, 
measurable, and specific terms 

• What does it look like?

• What does it sound like?

• Does it pass the alien test?

• Is it observable and measurable?



Select the appropriate data collection strategy, given 
features of the behavior/skill and context

Counting 
(frequency or rate)

discrete, countable, 
and consistent 

behaviors 

raising hand;  talking 
out

Timing (duration, 
latency, 

interresponse time)

discrete (clear 
beginning and end) 

and directly observed 
such as how long:

a student spends 
walking around the 

classroom (duration of 
out of seat)         it 
takes a student to 

begin working after 
work is assigned 

(latency to on task)

Sampling (time-
based estimates)

skills/behaviors that 
are not discrete 

countable or 
consistent 

estimate of how often 
a student is off task 

(percentage of 
observed intervals off 

task)

Other descriptive 
methods (e.g., ABC 

recording, rating 
scales, extant data)

capture additional 
features of the 

context

antecedents (what 
comes before a 

behavior) 
consequences (what 

comes after a 
behavior)



Disaggregate data by subgroup (race/ ethnicity, gender, language 
status, disability status) to monitor equitable outcomes 

Are all students in your class experiencing similar 
outcomes regardless of personal/cultural 

characteristics? 



Consider DISPROPORTIONALITY
Disproportionality refers to a group’s representation in a particular category that 
exceeds expectations for that group, or differs substantially from the representation 
of others in that category. (www.nasponline.com)

20 students

50 males = 50%
50 females= 50%

20% of population 
receives an office 
discipline referral

4 students

2 males= 50%
2 females= 50%

Proportional 
Outcome

4 students

3 males= 75%
1 females= 25%

Disproportional 
Outcome



Review outcome data to determine whether students are (a) engaging in 
SEB and academic skills and contextually appropriate behavior and/ or (b) 
showing on-going SEB needs and contextually inappropriate behaviors

Review your 
student 

outcome data

If MANY continue to 
demonstrate on-going 

SEB needs

Enhance implementation of Tier 1

Enhance cultural responsiveness of implementation

Implement neutralizing routines to respond instructionally and 
equitably to SEB errors

Further differentiate implementation to meet the needs of all learners, 
including students with disabilities

If FEW continue to 
demonstrate on-going 

SEB needs

Implement strategies to enhance Tier 1 and develop student skills so 
they can better access and benefit from Tier 1 support

Use data to guide further adjustments to student support

Access Tier 2 and Tier 3 supports as needed



Monitor Student 
Outcomes and 
Use Data to 
Guide Response

Monitor Student 
Outcomes

If many students make 
ongoing SEB errors...

Enhance Tier 1

If few students make 
ongoing SEB errors…

Enhance Tier 1 and 
Consider Tiers 2 and 3

This guide will help educators familiar with PBIS organize classroom 
supports for preventing, teaching, and responding to students’ 
social, emotional, and behavioral (SEB) needs across the 
continuum.



Prevent Teach Respond

• Individualize physical design
• Individualize routines
• Intensify connections
• Intensify & individualize 

prompts for SEB skills
• Implement individualized 

antecedent manipulations

• Individualize & intensify 
explicit instruction in SEB skills
• Individualize & intensify  

academic instruction
• Align individualized SEB skills 

with classroom and school 
norms or expectations 

• Intensify and individualize 
specific positive and supportive 
feedback
• Intensify and individualize 

recognition strategies
• Enhance strategies to decrease 

future SEB challenges

• Increase structure
• Re-teach routines
• Increase connections
• Target prompts & supervision
• Implement targeted 

antecedent manipulations

• Explicitly teach targeted SEB 
skills
• Connect targeted instruction 

to tier 1 norms or 
expectations

• Increase specific positive & 
supportive feedback
• Enhance continuum of 

recognition strategies
• Enhance strategies to 

decrease SEB challenges

• Effectively design space
• Develop & teach predictable 

routines
• Connect with students
• Select & define classroom 

norms and critical SEB skills
• Prompt expected SEB skills
• Actively supervise
• Engage in effective instruction

• Explicitly teach positively-
stated classroom norms
• Explicitly teach SEB skills

• Provide specific positive 
feedback on SEB skills
• Provide supportive corrective 

feedback to address SEB 
errors
• Maintain a high ratio of 

positive to corrective feedback

Target 
Support

Individualize
Support

Provide Robust 
Foundation of Universal 

Support

Use Data to Decide

• Monitor fidelity 
• Monitor student 

outcomes
• Make data-based 

decisions to 
maintain or modify 
support

Ti
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Critical 
Component

Tier 1 
Practice

Considerations for 
Implementation of Tier 1
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What are the key considerations for monitoring 
student outcomes? 

Operationally define student outcomes (behavior/skill) in observable, 
measurable, and specific terms 

Select the appropriate data collection strategy, given features of the 
behavior/skill and context

Disaggregate data by subgroup (race/ ethnicity, gender, language status, 
disability status) to monitor equitable outcomes 

Review outcome data to determine whether students are (a) engaging in 
SEB and academic skills and contextually appropriate behavior and/ or (b) 
showing on-going SEB needs and contextually inappropriate behaviors



Differentiating Support for YOUR Student(s) 
Individually:

• Identify 1-2 students who need some 
differentiated behavior support

• Operationally DEFINE the behavior(s) of 
concern 

• What does it look and sound like?

• Review the MTSS in the Classroom guide

• Identify 1-2 strategies you will implement 
with your identified student(s) over the next 
month.



Differentiating Support for YOUR Student(s) 
In small groups:
• Discuss the behavior support needs of 

your identified student(s)

• Share the 1-2 strategies you will 
implement to support the student(s) 
and why you chose those strategies

• Identify how you will monitor your 
implementation of those strategies

• Identify how you will monitor student 
response to those strategies.



➔What is your key 
takeaway from this 
section?

➔What is one specific way 
you will apply this 
information in your 
setting?



GO

What are the key 
SEB practices?

How do I know if 
I’m doing them?

How 
do I know 

if I’m 
impacting 
student 

outcomes?

Why support 
students’ social-

emotional-
behavioral (SEB) 

skills in the 
classroom?



Feel free to contact us with any questions!

Karen Robbie
karen.robbie@uconn.edu

Sarah Wilkinson
sarah.wilkinson@maine.edu

Laura Kern
lak2@usf.edu

Janet VanLone 
jrv010@bucknell.edu
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